Grade 8

Louisiana History

Unit 2:  Economics in Louisiana

Time Frame:  Approximately four weeks

Unit Description

Louisiana’s early economic system involved simple trade of basic items of goods and services such as furs, tools, and labor. Today’s economic system involves complex interactions of individuals, businesses, banks, and government agencies. Natural resources, capital resources, and human resources all contribute to the interdependent economy of Louisiana today. Basic economic concepts and decision-making skills are applied in the study of economic systems in Louisiana.

Student Understandings

Students identify basic economic concepts and how they are used to explain Louisiana’s economy. Students understand that Louisiana’s natural resources, capital resources, and human resources have contributed to the development of an interdependent economy. Students develop the knowledge of how economic institutions function in Louisiana.

Guiding Questions 

1. Can students describe factors that contribute to economic interdependence at the local, national, and global level, as related to Louisiana past and present?
2. Can students analyze the distribution and uses of Louisiana’s natural resources? 

3. Can students analyze situations involving scarcity (limited resources) at the individual, group, and societal levels to determine the need for choices or what is gained/lost by a decision? 
4. Can students explain how effective economic decisions require comparing the additional costs of alternatives with additional benefits? 

5. Can students explain choice/trade-offs, cost/benefits, and opportunity costs related to making personal economic decisions? 

6. Can students analyze the role of specialization in Louisiana’s economy? 

7. Can students use a variety of resources to research education and training for jobs and careers? 

8. Can students cite examples of how skills/knowledge and technical training increase personal productivity and career opportunities and which skills/knowledge would enhance particular career prospects? 

9. Can students describe how the four basic economic questions are answered in traditional versus command versus market economies? 

10. Can students describe how supply and demand affects prices? 

11. Can students explain and analyze factors affecting production and allocation of goods/services in Louisiana and the United States? 

12. Can students explain the difference between private goods/services and public goods/services and give examples of each? 

13. Can students describe historical and economic factors influencing the economic growth, interdependence, and development of Louisiana and the nation? 

14. Can students identify the meaning of various economic indicators that help describe the state of an economy? 

15. Can students describe the influence/impact of inflation or unemployment on different groups of people? 
16. Can students describe and analyze the impact of Louisiana’s geographic features on historic events, settlement patterns, and economic development? 

17. Can students explain how Louisiana’s natural resources have shaped its history? 

Unit 2 Grade-Level Expectations (GLEs)

	GLE #
	GLE Text and Benchmarks

	Geography

	Physical and Human Systems

	13.
	Describe factors that contribute to economic interdependence at the local, national, and global level, as related to Louisiana past and present (G-1C-M6) 

	Environment and Society

	16.
	Analyze the distribution and uses of Louisiana’s natural resources (G-1D-M3)

	Civics

	Structure and Purpose of Government

	30.
	Evaluate a type of tax in a historical context (e.g., severance tax)  (C-1A-M10)

	International Relationships

	37.
	Explain the role of nation-states in various alliances and international organizations (e.g., NATO, the United Nations, OPEC) and identify effects of their decisions upon Louisiana (C-1C-M1)

	38.
	Explain how U.S. foreign policy has affected Louisiana (e.g., severance tax) (C-1C-M2)

	Economics

	Fundamental Economic Concepts

	42.
	Analyze situations involving scarcity (limited resources) at the individual, group, and societal levels to determine the need for choices or what is gained/lost by a decision (E-1A-M1)

	43.
	Explain how effective economic decisions (e.g., determining the best level of consumption) require comparing the additional costs of alternatives with additional benefits (E-1A-M2)

	44.
	Explain choice/trade-offs, cost/benefits, and opportunity costs related to making personal economic decisions  (E-1A-M3)

	45.
	Analyze the role of specialization in Louisiana’s economy (E-1A-M4)

	46
	Use a variety of resources to research education and training for jobs and careers  (E-1A-M5)

	47
	Cite examples of how skills/knowledge and technical training increase personal productivity and career opportunities, and which skills/knowledge would enhance particular career prospects  (E-1A-M5)

	48.
	Characterize and analyze the use of productive resources in an economic system (E-1A-M6)

	49.
	Describe how the four basic economic questions are answered in traditional versus command versus market economies (E-1A-M6)

	50.
	Describe institutions, (e.g., banks, government agencies, large companies, and small businesses) that make up economic systems (E-1A-M7)

	Individuals, Households, Businesses, and Governments

	52.
	Describe how supply and demand affect prices (E-1B-M1)

	53.
	Explain and analyze factors affecting production and allocation of goods/services in Louisiana and the United States (E-1B-M2)

	54.
	Explain the difference between private goods/services and public goods/services and give examples of each (E-1B-M3)

	55. 
	Identify the costs and benefits of a given government policy (e.g., trade agreements, minimum wage) on a competitive market (E-1B-M4)

	58.
	Describe historical and economic factors influencing the economic growth, interdependence and development of Louisiana and the nation (e.g., mass production, oil boom and decline) (E-1B-M7)

	The Economy as a Whole

	59.
	Identify the meaning of various economic indicators that help describe the state of an economy (e.g., GDP, CPI, stock market indices, rate of unemployment or inflation) (E-1C-M1)

	60.
	Define inflation and unemployment in terms of an economic system as a whole (E-1C-M2)

	61
	Describe the influence/impact of inflation or unemployment on different groups of people (e.g., consumers, business owners)  (E-1C-M2)

	History

	Historical Thinking Skills

	65.
	Analyze the causes, effects, or impact of a given historical event in Louisiana (H-1A-M3)

	Louisiana History

	78.
	Describe and analyze the impact of Louisiana’s geographic features on historic events, settlement patterns, economic development, etc. (H-1D-M4)

	79.
	Explain how Louisiana’s natural resources have shaped its history (e.g., petroleum) (H-1D-M4)


Teacher Note: As with the geography and civics, the economic GLEs should be reinforced and integrated within the context of Louisiana history.

Class discussion and activities:

Begin a discussion about economics.  What does economics refer to?  What do you know about economics?  Explain that we are about to start a unit on economics. Give students the Economics Cheat Sheet with certain economics-related terms that they will have to know throughout the unit. Go over these terms.  Are there any terms that you recognize? These terms should be kept in students’ binders and will be added to as we progress through the unit. 
Because of hurricane Rita, students will have a very good idea about scarcity.  We will begin the unit on economics discussing goods and services that have become scarce.  We will also discuss the causes and effects of scarcity.  

Students will copy the CR question and we will discuss it:  (GLE 42)
What products or services became scarce as a result of hurricane Rita?  As a result of scarcity, how have prices been affected?
Lesson and Activity 1:  Local, National, and Global Interdependency (GLE:  13) 

The Patterns and Networks of Economic Interdependence on Earth’s Surface

Resources are unevenly scattered across the surface of Earth, and no country has all the resources it needs to survive and grow. Thus each country must trade with others, and Earth is a world of increasingly global economic interdependence. Accordingly, the geographically informed person understands the spatial organization of economic, transportation, and communication systems, which produce and exchange the great variety of commodities—raw materials, manufactured goods, capital, services—which constitute the global economy.

The spatial dimensions of economic and global interdependence are visible everywhere. Trucks haul frozen vegetables to markets hundreds of miles from growing areas and processing plants. Airplanes move large numbers of business passengers or vacationers. Highways, especially in developed countries, carry the cars of many commuters, tourists, and other travelers. The labels on products sold in American supermarkets typically identify the products as coming from other U.S. states and from other countries. http://www.nationalgeographic.com/xpeditions/standards/11/
Give students the following graphic organizer to help them track their understanding and analysis of interdependency:   

Economic Interdependence

	
	Colonial
	Antebellum
	Modern

	Local
	
	
	

	National
	
	
	

	Global
	
	
	


After a brief discussion in which the instructor facilitates student compilation of seven to ten characteristics that distinguish each era (e.g., colonial, antebellum, and modern), the instructor can continue to facilitate a discussion in which students determine which phrase best fits which column and row in the chart—high, medium, and low in relation to interaction. 

After debate and discussion, ask students what changes they see between eras. Collectively, have them compile a list for each era describing the factors that contribute to economic interdependence at the local, national, and global levels. (For instance, easier access to a variety of transportation modes allows greater access to goods outside of Louisiana.)

Graded Activity:
Have students find items around their houses that are made in others countries.  Bring them in or draw them or take pictures of them.  Also, find items that are partially made in the USA.  From where did the other parts come?  Use the local industries as examples of interdependence.  Some plants make 1 part of a product which is useless to consumers unless it is added to another product from somewhere else where it can be made into a product that consumers want to purchase. Students must show how the makers of the 2 products are interdependent on one another for the finished product for the consumer.

Lesson and Activity 2:  Opportunity Cost and Specialization (GLE’s: 43, 44, 45, 47)

Opportunity Cost:
Explain cost/benefits and choice/trade-offs:

Cost/benefits:

What do you look for when you buy new shoes?


Style, color, materials, brand name, comfort 

When you get to the store, the desired shoe is $200.00.  Is the cost worth the benefit of having that shoe?

Choice/tradeoff:  


If I want to go out to eat and I want a steak, salad, baked potato, coke, and dessert, but in reality all I have to spend is $17.00, what will I have to sacrifice to stay within my budget?  This is an example of choice/trade-offs.
Introduce students to the concept of Opportunity Cost by showing a United Streaming video clip (3:01 minutes).  Have students write the definition of opportunity cost on their Economics Cheat Sheet.  Follow up with activity:

Activity: Pay Me Now or Pay Me Later (GLEs: 43, 44, 47)

In small groups, ask the students to analyze the chart below and draw three basic conclusions (e.g., the correlation of education and earnings, the widening step increases between 10 years/20years and possible reasons for increase [e.g., promotions], as well as, investments and outcomes), and potential earnings. Record the students’ observations. Have the students describe (analyze) their findings in economic terms (i.e., opportunity cost, choice/trade-offs, cost/benefits).

	
	High School Graduate
	Vocational Certification
	University Degree

	Average number of years beyond high school
	0
	2
	4

	$ investment prior to entering workforce (fulltime)
	     $        0
	    $   3,000
	$ 40,000

	Entry level annual salary
	$ 12,000
	$ 22,000
	$ 30,000

	Annual salary after 10 years
	$ 18,000
	$ 35,000
	$ 55,000

	Total earnings after 20 years
	$ 300,000
	$ 570,000
	$ 850,000


(Statistics are estimated averages and should be updated and reflective of regional or state averages.) 

Lesson and Activity 3:  Natural Resources (GLEs:  16, 79)

Introduce lesson by using CR question for the week:

Students will be given a lotus diagram and we will discuss the differences between mineral and biological resources.  Students will then list several of each and what they are used for. Students will then explain how these products help Louisiana function economically.

Choose 1 mineral resource or 1 biological resource and analyze their different uses.  Explain how those resources help Louisiana economically.

Then have students work in pairs or small groups to do one of the following:

· create a collage of Louisiana product labels  

· create a poster of Louisiana industries  

· write a summary of current event articles on Louisiana trade/commerce

Have students visit an Internet site such as http://www.rigmuseum.com/ for reliable information on a specific natural resource in Louisiana:  petroleum, as presented by the International Petroleum Museum and Exhibition in Morgan City, Louisiana. Then facilitate as students construct a timeline—either as a class or in small groups—that shows how this resource has shaped Louisiana’s history.

Activity : Specialization

Have groups of students create the same product using different kinds of labor.  After a given time period of time, have students compare which type of labor was more efficient.  Introduce the concept of specialization and view the video clip by United Streaming (Division of Labor 2:01).

Lesson and Activity 4:  Traditional, Command, Market Economies and the GDP (GLE’s  45, 49, 59)
Introduce lesson involving 3 types of economies.  Students will discover the differences between the types during the activity and will be able to tell the difference after.  
After the simulation, discuss the four basic questions:


What to produce?


How to produce it?


How much to produce?


Who gets what is produced?

Following the simulation, introduce the concept of Gross Domestic Product. Students will discuss which types of economies would have the greatest GDP and why. Students should understand that our economy is a mixed economy.  How would our GDP be affected by hurricane Rita?

Oil, Lumber, Building materials, reduced amount of products from chemical industry, retailers closed due to damages and people leaving.

Graded Assignment/Test:


After the simulation, students will have a vocabulary quiz on basic economic concepts studied thus far.





BEAD GAME
PURPOSE:
Students will have the opportunity to participate in the three basic economic systems, (market, command, and tradition). By working in each of the systems, students internalize the fundamental values present in each system. They also gain insights into the basic advantages and disadvantages of each system.

OBJECTIVES
Students will: 

· produce in each of the three basic economic systems. 

· learn the names of each of the systems. 

· gain insights into the basic values of each system. 

· evaluate the incentive structures of each system. 

· recognize how each system touches their lives. 

· categorize countries by their economic systems. 

MATERIALS
· Six balls of light packaging string. 

· each of red, blue, yellow and green wooden or plastic hobby beads. 

· A ruler, scissors, and bead "bowl" for each group. 

· copies of each of the systems values and goals sheets. 

· Overhead of the score board sheet. 

· Student copies of the debriefing sheets (Systems Chart and Countries' GDP and System). 

PROCEDURE
1. Have the room set up in six small groups, 4 or 5 students per group. 

2. Each group should have a ball of string, a bead bowl, a scissors, a ruler, and six copies of one of the system's values and goals sheets. 

3. Three seven minute rounds will be played. The values and goals sheets are rotated from group to group after each round so every group can experience each system during the hour. ( The teacher must be very familiar with the information on each of these sheets, as it helps to speed up the scoring after each round.) 

4. Groups are to follow whatever directions are on their values and goals sheet. The teacher acts as the person to distribute the beads each round and as the quality control person. 

5. After each production round the group scores are posted on the score board. The winning group is the one that has the most dollars per person after the third round. 

6. One fifty minute period is required for the game. Another two or three periods are required for the debriefing, especially if the question about which system is best is pursued in any depth. 

7. Students don't realize how much they learned stringing beads until the debriefing. I keep them in their groups and turn the filling in of the debriefing sheets into a round robin type competition. It's fun and the students are amazed how they can use the fundamentals learned in the game to fill in the systems chart and to hypothesize about the GDPs and real world systems. Answers for both of these sheets are included.
Values and Goals of: "That's The Way We've Always Done It Ville"
	Values: 
	Your group is really concerned with the way things were done in the past. Position of authority, jobs, etc. are handed down according to tradition. You value the past and see no need for concern about increased economic growth in the future. Basically everything in your society is determined by beliefs and customs.


	Goals: 
	To produce what your ancestors did and in the same way that they did. Following tradition is your basic underlying goal.


	Situation: 
	With your present limited resources of string, beads, ruler, and scissors you can create either rings, necklaces, or bracelets. Your group gets $10 (dollars) for each necklace, $5 (dollars) for each bracelet and $2 (dollars) for each ring. Your country has always produced bracelets so everyone must produce bracelets.


	Production Procedure: 
	Each person must make the entire bracelet, no specialization of tasks. The person designated by the teacher will use the string, ruler, and scissors first and then pass it clockwise around the table. Each bracelet must be made with a 12 inch piece of string with 8 beads on it in this sequence: 3 red, 2 yellow, and 3 green. After the beads are on the string it should be tied in a knot to finish the bracelet. The knot should be neatly trimmed off, as done by past generations. After each bracelet is finished it must be passed around the group clockwise and each member must tell the maker how beautiful it is. (This is an old tradition of our country.) The maker then hands it to the quality control person who records the $5 (dollars) if all procedure are followed correctly. According to tradition each person can only make 1 bracelet every 15 minutes before starting the second one. So after you complete your first one, relax for 15 minutes before starting the second one.


Values and Goals of: "We Do What We're Told Ville"
	Values: 
	You've accepted a government which is run by a very strict and strong central leadership group. You're highly organized and the people of your group are assigned specific tasks by the leader. Your country strives for efficient use of time and resources, which will increase economic growth and hopefully raise the standard of living. It is up to the central leaders to determine what is needed and how the resources will be used.


	Goals: 
	To produce what the central leadership finds necessary for your society. Also, there must be an efficient use of time and resources so increased production and growth will occur.


	Situation: 
	With your limited resources of string, beads, ruler and scissors you can create either rings, necklaces or bracelets. Your group gets $10 (dollars) for a necklace, $5 (dollars) for each bracelet and $2 (dollars) for each ring. Your country needs 5 bracelets immediately, and then the central planners want necklaces to be produced by your group.


	Production Process: 
	The central planners emphasize specialization. The person sitting closest to the front of the room will be the string cutter, then going clockwise around the group, the next person will be the bead sorter, then the bead stringer, knot tier and knot trimmer. A bracelet must be made from a 12 inch piece of string with 8 beads on it, in this sequence: 2 red, 2 yellow, 2 blue, and 2 green. A necklace is made with a 20 inch piece of string and 10 beads in this sequence: 3 yellow, 3 blue, 2 green, and 2 red. After the beads are on the string it should be tied in a knot and the knot should be neatly trimmed. The finished product is then handed to the quality control person who marks down the dollar amount. Your group will receive $10 (dollars) per person if the required quota is filled. After that, the dollars earned by your production will go to the central planners and will not be added to your total dollar amount. 




Values and Goals of: "Make As Much As We Want Ville"
	Values: 
	Your country and economic system reflects values which center around rugged individualism. It is up to each person to make herself/himself more prosperous than other people. Your country produces whatever brings the highest price and produces it with the method that costs the least. Individual rewards and material incentives are used to encourage and stimulate continuous economic growth and production.


	Goals: 
	To produce whatever your group decides will be most beneficial for it. You will also want to organize yourselves so you can make the most efficient use of time and resources. Maximized profit is the key.


	Situation: 
	With your present limited resources of string, beads, ruler, and scissors, you can create either rings, necklaces, or bracelets. Your group gets $10 (dollars) for a necklace, $5 (dollars) for a bracelet and $2 (dollars) for a ring. Your group produces whatever it wants.


	Production Process: 
	It is up to you to organize your group and choose jobs in whatever fashion you want. (You should have a string cutter, bead sorter, bead stringer, and knot tier). A ring must be made from a 6 inch piece of string with 4 beads in this sequence: 1 red, 1 yellow, 1 blue, and 1 green. A bracelet must be made from a 12 inch piece of string with 8 beads on it in this sequence: 2 red, 2 yellow, 2 blue, and 2 green. A necklace is made with a 20 inch piece of string and 10 beads in this sequence: 3 yellow, 3 blue, 2 green, and 2 red. After the beads are on the string it should be tied. You may trim the knot neatly if you want. After the tying is done the finished product must be handed to the quality control person. Your group will be paid in full for as many of the items as you can produce within the time limit.




	Team 
	Market 
	Command 
	Tradition 

	1.
  
	 
	 
	 

	2.
  
	 
	 
	 

	3.
  
	 
	 
	 

	4. 

  
	 
	 
	 

	5.
  
	 
	 
	 

	6.
  
	 
	 
	 




	 
	Market 
	Command 
	Tradition 

	Progress: Is it Stressed?
	 
	 
	 

	Choice of Jobs

  
	 
	 
	 

	Motivation to Produce
	 
	 
	 

	How to Produce (Degree of Specialization) 
	 
	 
	 

	What to Produce

  
	 
	 
	 

	For Whom to Produce
	 
	 
	 

	Base Values

  
	 
	 
	 


Which system is best? Explain.

ANSWERS
	 
	Market 
	Command 
	Tradition 

	Progress: Is it Stressed?
	(Highly Stressed) 
	(To Some Degree) 
	(Not at All) 

	Choice of Jobs

  
	(Individual Preference) 
	(Government Directed) 
	(Custom Directed) 

	Motivation to Produce
	High Self-gain 
	Limited Social Gain 
	Traditional Incentives 

	How to Produce (Degree of Specialization) 
	Least Cost Method 
	Least Cost Method 
	Traditional Ways 

	What to Produce

  
	Whatever is Most Profitable 
	Whatever the Government Decides is Needed 
	Whatever was Traditionally Produced 

	For Whom to Produce
	Highest Bidder 
	Those Declared in Need 
	Distributed by Custom 

	Base Values

  
	Competition, Material Rewards, Self-gain, Freedom 
	Cooperation, "Moral" Rewards, Societal Gain, Governmental Decree 
	Custom, Traditional Ways and Beliefs 


Which system is best? Explain. (This is a great lead into a discussion of basic economic goals such as growth, efficiency, stability and equity.)
Lesson and Activity 5
Gross Domestic Product:

The value (in dollars) of all final goods and services produced in 1 year.

· Goods are things we touch use, and see

· Services are activites people do for us

· Final goods are the goods and services sold to consumers

· Intermediate goods are things that are produced and then used in the production of other goods and services.

Place in the correct catergory:

Car/steering wheel

Gold/diamond ring

Ink pen/ink

Lesson and Activity 5:  Taxes throughout Louisiana History(GLE’s 30,58)
Explain the term tariff in the context of a tax and its effects on prices of imported goods from the perspective of the consumer. As a class, explore the use of tariffs throughout the history of Louisiana to determine the need for such a tax.

Provide the example(s) of crawfish (e.g., domestic @ $ 5.00/lb. versus Chinese imported crawfish @ $ 2.00/lb.), sugar, foreign automobiles, fruit, electronics, etc. Have students draw conclusions as to why the foreign product (i.e., crawfish) can be sold cheaper than the Louisiana grown product.

What effect does it have on the consumer? What effect does it have on the Louisiana grower?

Products Sold Without Tariff

	Prices and Products
	Consumer’s Reaction
	Producer’s Reaction

	Louisiana crawfish @ $ 5.00 per lb.
	
	

	Chinese crawfish @ $ 2.00 per lb.
	
	


If a tariff is placed on the Chinese crawfish, how will that affect prices? What is the intent of the tariff regarding consumer response?

Products Sold With Tariff

	Prices and Products
	Consumer’s Reaction
	Producer’s Reaction

	Louisiana crawfish @ $ 5.00 per lb
	
	

	Chinese crawfish @ $ 5.50 per lb
	
	


Teacher Note:  The activity should be adjusted to reflect products of the respective regions of the state.

Instruct the students to take a stand on either supporting import tariffs or opposing import tariffs. Have them write “a letter to the editor” expressing their opinion and a justification for their stance. Students might be further motivated if they are to assume the roles of either a consumer or producer (but not assigned a political position on the issue). Assess the editorial using a 4-point rubric (see Teachers’ Guide to Statewide Assessment, p. M-92). 

Activity 5, Part Two:  (GLEs:  37, 38, 55, 58, 59)

Now that students have a general understanding of protective tariffs, discuss / research contemporary trade agreements. Have students visit (or provide excerpts) designated websites to collect information on trade agreements such as NAFTA (1994), CAFTA (2003), and/or GATT (1947). Have students in small groups research an assigned trade agreement (possibly subdivide research effort by categories on the following graphic organizer) and complete their portion of the following chart below.

	Trade Agreement
	NAFTA 
	CAFTA
	GATT

	Official Title
	
	
	

	Participating

Nations
	
	
	

	Basic Terms of the Agreement
	
	
	

	Economic Benefits
	
	
	

	Economic

Set-backs
	
	
	


Compile the findings on a wall chart or computer graphic for viewing and further discussion. Have the students formulate an opinion as to whether these trade agreements are beneficial to the U.S. and Louisiana. Provide additional information for students on any effects these trade agreements have had on their region (e.g., increase in exporting of oil field equipment, relocation of textile manufactures). Have the students either:

· participate in a prepared (moderated) debate

· write a script/outline of key issues that they would emphasize if they could film a documentary on the subject or 

· create a 10-slide PowerPoint® presentation expressing their opinions on these trade agreements

Website Resources
www.wola.org/economic/cafta.htm
www.wto.org/english/thewto
www.fas.usda.gov/info/factsheets/NAFTA
